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I. Thong tin chung

Tén hoc phan: | Poc 3
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1. Format dé thi

- Font: Times New Roman

- Size: 13

- Tén cac phuong an lya chon: in hoa, in dam

- Khong sir dung nhay chir/sd ty dong (numbering)

- Méc dinh phuong an ding luon luon 1a Phuong an A ghi ANSWER: A

- Tong s6 cau hoi thi:

- Quy udc dit tén file dé thi:

+ M3 hoc phan_Tén hoc phan_Ma nhom hoc phan. TNTL De 1

+ Mai hoc phan_Tén hoc phin M3 nhém hoc phan TNTL De 1 _Ma dé (Néu siz dung
nhiéu ma dé cho 1 lan thi).

2. Giao nhan dé thi

Sau khi kiém duyét dé thi, dap an/rubric. Truwéng Khoa/Bd mén gui dé thi, dap an/rubric
vé Trung tam Khao thi qua email: khaothivanlang@gmail.com bao gém file word va file pdf
(nén lai va dit mdt khdu file nén) va nhin tin + ho tén ngudi giri qua sé dién thoai
0918.01.03.09 (Phan Nhét Linh).
- Khuyén khich Giang vién bién soan va ndp dé thi, dap an bang File Hot Potatoes. Trung
tam Khao thi gtri kém File cai dit va File hudng dan sir dung dé hd trg Quy Thay C6.
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IL. CAc yéu ciu ciia dé thi nham dap ing CLO
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(Phan nay phdi phoi hop véi théng tin tir dé cwong chi tiét ciia hoc phan)

Trong so )
Kyhi€u | o qung cLo | Hinh thie t(ljll‘;l?ht;ﬁglgl Cauhéi | Piém sb alfilfei‘; lrlrf:;c
CLO : danh gia danh gia thi so toi da dat PLO/PI
(%)
(0] i 2 3 “@ (6] (6) ()
Ap dung tir vung Phin
da hoc mot cach Trc I (ti
CLO1 | linh hoat trong A 20% ~ 2d PI 2.1
. x nghiém cau 1
tinh huong cu dén 8)
thé
Van dung quy
trinh doc hiéu . Phén I
NN Tu luan o
cLoz | YAocacbaidoc | Tr gt g, | (rcAu gy PI2.1
hoc thuat c6 do hie 1 dén
dai tr 500 dén | ST cu 6)
dudi 1.000 tur
Poc ludt lay y - Phan
chinh va doc 11
hiéu chi tiét cac (tr cau
bai doc hoc thuat 1 d&én
tir 500 dén 1.000 | Ty ludn cau 5)
CLO3 tir + Tréc 40% 4,25d Pl 4.1
nghiém - Phan
IV (tu
cau 1
dén
cau 7)
Poc hiéu an y - Phén
trong cac bai doc II (cau
Tu luan 6)
CLO4 + Tréc 20% 0,75 d Pl 4.1
nghiém - Phan
v
(cau 8)

Cha thich cac cot:

(1) Chi liét ké cic CLO duwoc danh gid béi dé thi két thiic hoc phan (twong g nhw dd mé td trong
dé cuong chi tiét hoc phan). Luu y khong dwa vao bang nay cac CLO khong dung bai thi két thiic hoc
phan dé danh gia (cé6 mét s6 CLO dwoc bé tri danh gid bang bai kiém tra giita ky, danh gid qua dw
dn, do an trong qud trinh hoc hay cdc hinh thicc danh gia quda trinh khac chir khong bé tri danh gid
bang bai thi két thiic hoc phan). Trieong hop mét s6 CLO vira dwoc bé tri danh gid qud trinh hay giita
ky vira dwoc bé tri danh gid két thiic hoc phan thi van dwa vao cét (1)

(2) Néu noi dung cua CLO twong urng.
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(3) Hinh thirc kiém tra danh giG cé thé la: trdc nghiém, tw ludn, diw dn, @6 dn, vin dép, thwc hanh
trén mdy tinh, thuc hanh phong thi nghi¢m, bao cdo, thuyét trinh, ..., phit hop véi néi dung ciia CLO
va mo ta trong dé cuwong chi tiét hoc phan.

(4) Trong s6 mirc g quan trong ciia ting CLO trong dé thi két thiic hoc phan do gidng vién ra dé
thi quy dinh (mang tinh twong doi) trén co s¢ mirc do quan trong ciia ting CLO. Pay la co s¢ dé
phdn phéi ty 1é % s6 diém t6i da cho cdc cdu héi thi ding dé danh gid cac CLO twong vng, bdo dam
CLO quan trong hon thi dwoc danh gid véi diém s6 t6i da 16m hon. Cot (4) dimg dé hé tro cho cét
(6).

(5) Liét ké cdc cdu hoi thi sé (cdu héi sé ... hodc tir cdu hoi s6... dén cdu héi sé...) ding dé kiém
tra nguoi hoc dat cac CLO tuwong trng.

(6) Ghi diém s6 téi da cho méi cdu héi hodc phan thi.

(7) Trong truong hop ddy la hoc phan cot 16i - sir dung két qua danh gid CLO ciia hang twong g
trong bang dé do lwong danh gid mire do nguoi hoc dat dwoc PLO/PI - cdn liét ké ky hieu PLO/PI co
lién quan vao hang twong vmg. Trong dé cuong chi tiét hoc phan ciing can mé td ré CLO twong iing
ciia hoc phan nay sé dwoc sir dung lam dit liéu dé do lwong danh gid cac PLO/PL Truong hop hoc
phan khéng c¢6 CLO ndo phuc vu viéc do lwong danh gid mire dat PLO/PI thi dé trong cot nay.

II1. N§i dung cau héi thi
PHAN TRAC NGHIEM (20 ciu + 0,5d/ cdu — Phéan I & II; 0,25d/ ciu — Phan III)

Part I: Read the passage below and match each given heading with each suitable
paragraph. (3 marks)

A Alan Macfarlane, professor of anthropological science at King’s College, Cambridge
has, like other historians, spent decades wrestling with the enigma of the Industrial Revolution.
Why did this particular Big Bang — the world-changing birth of industry-happen in Britain?
And why did it strike at the end of the 18th century?

B Macfarlane compares the puzzle to a combination lock. ‘There are about 20 different
factors and all of them need to be present before the revolution can happen,” he says. For
industry to take off, there needs to be the technology and power to drive factories, large urban
populations to provide cheap labour, easy transport to move goods around, an affluent middle-
class willing to buy mass-produced objects, a market-driven economy and a political system
that allows this to happen. While this was the case for England, other nations, such as Japan,
the Netherlands and France also met some of these criteria but were not industrialising. All
these factors must have been necessary. But not sufficient to cause the revolution, says
Macfarlane. ‘After all, Holland had everything except coal while China also had many of
these factors. Most historians are convinced there are one or two missing factors that you need
to open the lock.’

C The missing factors, he proposes, are to be found in almost even kitchen cupboard. Tea

and beer, two of the nation’s favourite drinks, fuelled the revolution. The antiseptic properties
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of tannin, the active ingredient in tea, and of hops in beer — plus the fact that both are made
with boiled water — allowed urban communities to flourish at close quarters without
succumbing to water-borne diseases such as dysentery. The theory sounds eccentric but once
he starts to explain the detective work that went into his deduction, the scepticism gives way
to wary admiration. Macfarlanes case has been strengthened by support from notable quarters
— Roy Porter, the distinguished medical historian, recently wrote a favourable appraisal of his
research.

D Macfarlane had wondered for a long time how the Industrial Revolution came about.
Historians had alighted on one interesting factor around the mid-18th century that required
explanation. Between about 1650 and 1740the population in Britain was static. But then there
was a burst in population growth. Macfarlane says: ‘The infant mortality rate halved in the
space of 20 years, and this happened in both rural areas and cities, and across all classes.
People suggested four possible causes. Was there a sudden change in the viruses and bacteria
around? Unlikely. Was there a revolution in medical science? But this was a century before
Lister’s revolution®*. Was there a change in environmental conditions? There were
improvements in agriculture that wiped out malaria, but these were small gains. Sanitation
did not become widespread until the 19th century. The only option left is food. But the height
and weight statistics show a decline. So the food must have got worse. Efforts to explain this
sudden reduction in child deaths appeared to draw a blank.’

E This population burst seemed to happen at just the right time to provide labour for the
Industrial Revolution. ‘When you start moving towards an industrial revolution, it is
economically efficient to have people living close together,” says Macfarlane. ‘But then you
get disease, particularly from human waste.” Some digging around in historical records
revealed that there was a change in the incidence of water-borne disease at that time,
especially dysentery. Macfarlane deduced that whatever the British were drinking must have
been important in regulating disease. He says, ‘We drank beer. For a long time, the English
were protected by the strong antibacterial agent in hops, which were added to help preserve
the beer. But in the late 17th century a tax was introduced on malt, the basic ingredient of
beer. The poor turned to water and gin and in the 1720s the mortality rate began to rise again.
Then it suddenly dropped again. What caused this?’

F Macfarlane looked to Japan, which was also developing large cities about the same

time, and also had no sanitation. Water-borne diseases had a much looser grip on the Japanese
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population than those in Britain. Could it be the prevalence of tea in their culture? Macfarlane
then noted that the history of tea in Britain provided an extraordinary coincidence of dates.
Tea was relatively expensive until Britain started a direct dipper trade with China in the early
18th century. By the 1740s, about the time that infant mortality was dipping, the drink was
common. Macfarlane guessed that the fact that water had to be boiled, together with the
stomach-purifying properties of tea meant that the breast milk provided by mothers was
healthier than it had ever been. No other European nation sipped tea like the British, which,
by Macfarlanes logic, pushed these other countries out of contention for the revolution.

G But, if tea is a factor in the combination lock, why didn’t Japan forge ahead in a tea
soaked industrial revolution of its own? Macfarlane notes that even though 17th-century Japan
had large cities, high literacy rates, even a futures market, it had turned its back on the essence
of any work-based revolution by giving up labour-saving devices such as animals, afraid that
they would put people out of work. So, the nation that we now think of as one of the most

technologically advanced entered the 19th century having ‘abandoned the wheel’.

Paragraph A

A. The time and place of the Industrial Revolution

B. Conditions required for industrialisation

C. Two keys to Britain’s industrial revolution

D. The search for the reasons for an increase in population
E. Changes in drinking habits in Britain

F. Comparisons with Japan lead to the answer

G. Industrialisation and the fear of unemployment

ANSWER: A

Paragraph B~

A. Conditions required for industrialisation

B. The time and place of the Industrial Revolution

C. Two keys to Britain’s industrial revolution

D. The search for the reasons for an increase in population
E. Changes in drinking habits in Britain

F. Comparisons with Japan lead to the answer

G. Industrialisation and the fear of unemployment
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ANSWER: A

Paragraph C_~

A. Two keys to Britain’s industrial revolution

B. Conditions required for industrialisation

C. The time and place of the Industrial Revolution

D. The search for the reasons for an increase in population
E. Changes in drinking habits in Britain

F. Comparisons with Japan lead to the answer

G. Industrialisation and the fear of unemployment

ANSWER: A

Paragraph D

A. The search for the reasons for an increase in population
B. Conditions required for industrialisation

C. Two keys to Britain’s industrial revolution

D. The time and place of the Industrial Revolution

E. Changes in drinking habits in Britain

F. Comparisons with Japan lead to the answer

G. Industrialisation and the fear of unemployment

ANSWER: A

Paragraph E

A. Changes in drinking habits in Britain

B. Conditions required for industrialisation

C. Two keys to Britain’s industrial revolution

D. The search for the reasons for an increase in population
E. The time and place of the Industrial Revolution

F. Comparisons with Japan lead to the answer

G. Industrialisation and the fear of unemployment

ANSWER: A
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Paragraph F

A. Comparisons with Japan lead to the answer

B. Conditions required for industrialisation

C. Two keys to Britain’s industrial revolution

D. The search for the reasons for an increase in population
E. Changes in drinking habits in Britain

F. The time and place of the Industrial Revolution

G. Industrialisation and the fear of unemployment

ANSWER: A

Part II: Read the text below and decide if the statements are True, False, or Not Given.
(3 marks)
TRUE - if the statement agrees with the text

FALSE — if the statement disagrees with the text
NOT GIVEN - if there is no information on this

A Alan Macfarlane, professor of anthropological science at King’s College, Cambridge
has, like other historians, spent decades wrestling with the enigma of the Industrial Revolution.
Why did this particular Big Bang — the world-changing birth of industry-happen in Britain?
And why did it strike at the end of the 18th century?

B Macfarlane compares the puzzle to a combination lock. ‘There are about 20 different
factors and all of them need to be present before the revolution can happen,” he says. For
industry to take off, there needs to be the technology and power to drive factories, large urban
populations to provide cheap labour, easy transport to move goods around, an affluent middle-
class willing to buy mass-produced objects, a market-driven economy and a political system
that allows this to happen. While this was the case for England, other nations, such as Japan,
the Netherlands and France also met some of these criteria but were not industrialising. All
these factors must have been necessary. But not sufficient to cause the revolution, says
Macfarlane. ‘After all, Holland had everything except coal while China also had many of
these factors. Most historians are convinced there are one or two missing factors that you need

to open the lock.’
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C The missing factors, he proposes, are to be found in almost even kitchen cupboard. Tea
and beer, two of the nation’s favourite drinks, fuelled the revolution. The antiseptic properties
of tannin, the active ingredient in tea, and of hops in beer — plus the fact that both are made
with boiled water — allowed urban communities to flourish at close quarters without
succumbing to water-borne diseases such as dysentery. The theory sounds eccentric but once
he starts to explain the detective work that went into his deduction, the scepticism gives way
to wary admiration. Macfarlanes case has been strengthened by support from notable quarters
— Roy Porter, the distinguished medical historian, recently wrote a favourable appraisal of his
research.

D Macfarlane had wondered for a long time how the Industrial Revolution came about.
Historians had alighted on one interesting factor around the mid-18th century that required
explanation. Between about 1650 and 1740the population in Britain was static. But then there
was a burst in population growth. Macfarlane says: ‘The infant mortality rate halved in the
space of 20 years, and this happened in both rural areas and cities, and across all classes.
People suggested four possible causes. Was there a sudden change in the viruses and bacteria
around? Unlikely. Was there a revolution in medical science? But this was a century before
Lister’s revolution®. Was there a change in environmental conditions? There were
improvements in agriculture that wiped out malaria, but these were small gains. Sanitation
did not become widespread until the 19th century. The only option left is food. But the height
and weight statistics show a decline. So the food must have got worse. Efforts to explain this
sudden reduction in child deaths appeared to draw a blank.’

E This population burst seemed to happen at just the right time to provide labour for the
Industrial Revolution. ‘When you start moving towards an industrial revolution, it is
economically efficient to have people living close together,” says Mactarlane. ‘But then you
get disease, particularly from human waste.” Some digging around in historical records
revealed that there was a change in the incidence of water-borne disease at that time,
especially dysentery. Macfarlane deduced that whatever the British were drinking must have
been important in regulating disease. He says, ‘We drank beer. For a long time, the English
were protected by the strong antibacterial agent in hops, which were added to help preserve
the beer. But in the late 17th century a tax was introduced on malt, the basic ingredient of
beer. The poor turned to water and gin and in the 1720s the mortality rate began to rise again.

Then it suddenly dropped again. What caused this?’
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F Macfarlane looked to Japan, which was also developing large cities about the same
time, and also had no sanitation. Water-borne diseases had a much looser grip on the Japanese
population than those in Britain. Could it be the prevalence of tea in their culture? Macfarlane
then noted that the history of tea in Britain provided an extraordinary coincidence of dates.
Tea was relatively expensive until Britain started a direct dipper trade with China in the early
18th century. By the 1740s, about the time that infant mortality was dipping, the drink was
common. Macfarlane guessed that the fact that water had to be boiled, together with the
stomach-purifying properties of tea meant that the breast milk provided by mothers was
healthier than it had ever been. No other European nation sipped tea like the British, which,
by Macfarlanes logic, pushed these other countries out of contention for the revolution.

G But, if tea is a factor in the combination lock, why didn’t Japan forge ahead in a tea
soaked industrial revolution of its own? Macfarlane notes that even though 17th-century Japan
had large cities, high literacy rates, even a futures market, it had turned its back on the essence
of any work-based revolution by giving up labour-saving devices such as animals, afraid that
they would put people out of work. So, the nation that we now think of as one of the most

technologically advanced entered the 19th century having ‘abandoned the wheel’.

China’s transport system was not suitable for industry in the 18th century.
A. Not Given

B. False

C. True

ANSWER: A

Tea and beer both helped to prevent dysentery in Britain
A. True

B. Not Given

C. False

ANSWER: A

Roy Porter disagrees with Professor Macfarlane’s findings.
A. False
B. Not Given
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C. True
ANSWER: A

After 1740, there was a reduction in population in Britain.
A. False

B. Not Given

C. True

ANSWER: A

People in Britain used to make beer at home.
A. Not Given

B. False

C. True

ANSWER: A

The tax on malt indirectly caused a rise in the death rate.
A. True

B. Not Given

C. False

ANSWER: A

Part I11: Read the passage below and choose the suitable synonyms of the words in bold.

(2 marks)

A. Internationally, ‘giftedness’ is most frequently determined by a score on a general
intelligence test, known as an IQ test, which is above a chosen cutoff point, usually at around
the top 2-5%. Children’s educational environment contributes to the IQ score and the way
intelligence is used. For example, a very close positive relationship was found when
children’s 1Q scores were compared with their home educational provision (Freeman, 2010).
The higher the children’s 1Q scores, especially over 1Q 130, the better the quality of their
educational backup, measured in terms of reported verbal interactions with parents, number
of books and activities in their home etc. Because 1Q tests are decidedly influenced by what

the child has learned, they are to some extent measures of current achievement based on age-
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norms; that is, how well the children have learned to manipulate their knowledge and know-
how within the terms of the test. The vocabulary aspect, for example, is dependent on having
heard those words. But IQ tests can neither identify the processes of learning and thinking nor
predict creativity.

B. Excellence does not emerge without appropriate help. To reach an exceptionally high
standard in any area very able children need the means to learn, which includes material to
work with and focused challenging tuition -and the encouragement to follow their dream.
There appears to be a qualitative difference in the way the intellectually highly able think,
compared with more average-ability or older pupils, for whom external regulation by the
teacher often compensates for lack of internal regulation. To be at their most effective in their
self-regulation, all children can be helped to identify their own ways of learning —
metacognition — which will include strategies of planning, monitoring, evaluation, and choice
of what to learn. Emotional awareness is also part of metacognition, so children should be
helped to be aware of their feelings around the area to be learned, feelings of curiosity or
confidence, for example.

C. High achievers have been found to use self-regulatory learning strategies more often
and more effectively than lower achievers, and are better able to transfer these strategies to
deal with unfamiliar tasks. This happens to such a high degree in some children that they
appear to be demonstrating talent in particular areas. Overviewing research on the thinking
process of highly able children, (Shore and Kanevsky, 1993) put the instructor’s problem
succinctly: ‘If they [the gifted] merely think more quickly, then we need only teach more
quickly. If they merely make fewer errors, then we can shorten the practice’. But of course,
this is not entirely the case; adjustments have to be made in methods of learning and teaching,
to take account of the many ways individuals think.

D.  Yetin order to learn by themselves, the gifted do need some support from their teachers.
Conversely, teachers who have a tendency to ‘overdirect’ can diminish their gifted pupils’
learning autonomy. Although ‘spoon-feeding’ can produce extremely high examination
results, these are not always followed by equally impressive life successes. Too much
dependence on the teachers risks loss of autonomy and motivation to discover. However,
when teachers ask pupils to reflect on their own learning and thinking activities, they increase
their pupils’ self-regulation. For a young child, it may be just the simple question ‘What have

you learned today?’ which helps them to recognise what they are doing. Given that a
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fundamental goal of education is to transfer the control of learning from teachers to pupils,
improving pupils’ learning to learn techniques should be a major outcome of the school
experience, especially for the highly competent. There are quite a number of new methods
which can help, such as child- initiated learning, ability-peer tutoring, etc. Such practices have
been found to be particularly useful for bright children from deprived areas.

E. But scientific progress is not all theoretical, knowledge is a so vital to outstanding
performance: individuals who know a great deal about a specific domain will achieve at a
higher level than those who do not (Elshout, 1995). Research with creative scientists by
Simonton (1988) brought him to the conclusion that above a certain high level, characteristics
such as independence seemed to contribute more to reaching the highest levels of expertise
than intellectual skills, due to the great demands of effort and time needed for learning and
practice. Creativity in all forms can be seen as expertise mixed with a high level of motivation
(Weisberg, 1993).

F. To sum up, learning is affected by emotions of both the individual and significant
others. Positive emotions facilitate the creative aspects of learning and negative emotions
inhibit it. Fear, for example, can limit the development of curiosity, which is a strong force
in scientific advance, because it motivates problem-solving behaviour. In Boekaerts’ (1991)
review of emotion the learning of very high 1Q and highly achieving children, she found
emotional forces in harness. They were not only curious, but often had a strong desire to
control their environment, improve their learning efficiency and increase their own learning

resources.

The word “interactions” (Paragraph A) is closest in meaning to ...
A. communications

B. debates

C. arguments

D. achievements

ANSWER: A
The word “predict” (Paragraph A) is closest in meaning to ...

A. forecast

B. review
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C. control
D. collect
ANSWER: A

The word “appropriate” (Paragraph B) is closest in meaning to ...
A. suitable

B. challenging

C. similar

D. distinctive

ANSWER: A

The word “identify” (Paragraph B) is closest in meaning to ...
A. recognize

B. blame

C. console

D. manipulate

ANSWER: A

The word “adjustments” (Paragraph C) is closest in meaning to ...
A. changes

B. similarities

C. adversities

D. predictions

ANSWER: A

The word “produce” (Paragraph D) is closest in meaning to ...
A. create

B. change

C. store

D. preserve

ANSWER: A
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The word “affected” (Paragraph F) is closest in meaning to ...
A. influenced

B. adjusted

C. mixed

D. contributed

ANSWER: A

The word “limit” (Paragraph F) is closest in meaning to ...
A. restrict

B. innovate

C. expand

D. release

ANSWER: A

PHAN TU LUAN (8 cdu + 0,25d/ ciu)

Part I'V: Read the passage below and write your own answers to the following questions.
You must use NO MORE THAN TEN WORDS to answer. (2 marks)

A. Internationally, ‘giftedness’ is most frequently determined by a score on a general
intelligence test, known as an IQ test, which is above a chosen cutoff point, usually at around
the top 2-5%. Children’s educational environment contributes to the 1Q score and the way
intelligence is used. For example, a very close positive relationship was found when
children’s 1Q scores were compared with their home educational provision (Freeman, 2010).
The higher the children’s IQ scores, especially over 1Q 130, the better the quality of their
educational backup, measured in terms of reported verbal interactions with parents, number
of books and activities in their home etc. Because 1Q tests are decidedly influenced by what
the child has learned, they are to some extent measures of current achievement based on age-
norms; that is, how well the children have learned to manipulate their knowledge and know-
how within the terms of the test. The vocabulary aspect, for example, is dependent on having
heard those words. But IQ tests can neither identify the processes of learning and thinking nor

predict creativity.
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B. Excellence does not emerge without appropriate help. To reach an exceptionally high
standard in any area very able children need the means to learn, which includes material to
work with and focused challenging tuition -and the encouragement to follow their dream.
There appears to be a qualitative difference in the way the intellectually highly able think,
compared with more average-ability or older pupils, for whom external regulation by the
teacher often compensates for lack of internal regulation. To be at their most effective in their
self-regulation, all children can be helped to identify their own ways of learning —
metacognition — which will include strategies of planning, monitoring, evaluation, and choice
of what to learn. Emotional awareness is also part of metacognition, so children should be
helped to be aware of their feelings around the area to be learned, feelings of curiosity or
confidence, for example.

C. High achievers have been found to use self-regulatory learning strategies more often
and more effectively than lower achievers, and are better able to transfer these strategies to
deal with unfamiliar tasks. This happens to such a high degree in some children that they
appear to be demonstrating talent in particular areas. Overviewing research on the thinking
process of highly able children, (Shore and Kanevsky, 1993) put the instructor’s problem
succinctly: ‘If they [the gifted] merely think more quickly, then we need only teach more
quickly. If they merely make fewer errors, then we can shorten the practice’. But of course,
this is not entirely the case; adjustments have to be made in methods of learning and teaching,
to take account of the many ways individuals think.

D.  Yetin order to learn by themselves, the gifted do need some support from their teachers.
Conversely, teachers who have a tendency to ‘overdirect’ can diminish their gifted pupils’
learning autonomy. Although ‘spoon-feeding’ can produce extremely high examination
results, these are not always followed by equally impressive life successes. Too much
dependence on the teachers risks loss of autonomy and motivation to discover. However,
when teachers ask pupils to reflect on their own learning and thinking activities, they increase
their pupils’ self-regulation. For a young child, it may be just the simple question ‘What have
you learned today?’ which helps them to recognise what they are doing. Given that a
fundamental goal of education is to transfer the control of learning from teachers to pupils,
improving pupils’ learning to learn techniques should be a major outcome of the school

experience, especially for the highly competent. There are quite a number of new methods
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which can help, such as child- initiated learning, ability-peer tutoring, etc. Such practices have
been found to be particularly useful for bright children from deprived areas.

E. But scientific progress is not all theoretical, knowledge is a so vital to outstanding
performance: individuals who know a great deal about a specific domain will achieve at a
higher level than those who do not (Elshout, 1995). Research with creative scientists by
Simonton (1988) brought him to the conclusion that above a certain high level, characteristics
such as independence seemed to contribute more to reaching the highest levels of expertise
than intellectual skills, due to the great demands of effort and time needed for learning and
practice. Creativity in all forms can be seen as expertise mixed with a high level of motivation
(Weisberg, 1993).

F. To sum up, learning is affected by emotions of both the individual and significant
others. Positive emotions facilitate the creative aspects of learning and negative emotions
inhibit it. Fear, for example, can limit the development of curiosity, which is a strong force in
scientific advance, because it motivates problem-solving behaviour. In Boekaerts’ (1991)
review of emotion the learning of very high 1Q and highly achieving children, she found
emotional forces in harness. They were not only curious, but often had a strong desire to
control their environment, improve their learning efficiency and increase their own learning

resources.

Céiu héi 1: (0,25 diém): What is ‘giftedness’ most frequently determined in the world?
Cau héi 2: (0,25 diém): What is the main idea of Paragraph B?

Céu héi 3: (0,25 diém): According to Paragraph B, what is metacognition?

Ciu héi 4: (0,25 diém): What strategies do high achievers use more often and more
effectively than low achievers?

Ciu héi 5: (0,25 diém): According to Paragraph D, what do the gifted need to learn by
themselves?

Céu héi 6: (0,25 diém): What is a good result when teachers ask pupils to reflect on their
own learning and thinking activities?

Céiu héi 7: (0,25 diém): By what is learning affected, according to Paragraph F?

Ciu héi 8: (0,25 diém): What do negative emotions inhibit, according to Paragraph F?
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PAP AN PHAN TU LUAN VA THANG PIEM

Phin ciu hoi \ Noi dung dap an

Thang diém

Ghi chu

I. Tric nghiém

8,0

Caul-6

1. The time and place of the
Industrial Revolution

2. Conditions  required  for
industrialisation

3. Two keys to Britain’s industrial
revolution

4. The search for the reasons for an
increase in population

5. Changes in drinking habits in
Britain

6. Comparisons with Japan lead to
the answer

0,5

Cau7-12

7. Not Given
8. True

9. False

10. False

11. Not Given
12. True

0,5

Cau 13 -20

13. communications
14. forecast

15. suitable

16. recognize

17. changes

18. create

19. influenced

20. restrict

0,25

II. Ty luén

2,0

Phan IV

Cau l

an IQ test

0,25

Cau 2

Excellence does not emerge without
appropriate help.

0,25

Céau 3

ways of learning

0,25

Cau 4

self-regulatory learning strategies

0,25

Cau 5

some support from their teachers

0,25

Cau 6

They increase their pupils’ self-
regulation.

0,25
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Cau 7 emotions of both the individual and 0,25
significant others

Cau 8 the creative aspects of learning 0,25

Pié¢m tong 10,0

‘ TP. Ho Chi Minh, ngay 1 thang 11 ndm 2024
Nguoi duyét de Giang vién ra de

Peroior

ThS. Puéng Thanh Hung Dire
TS. Nguyén Hoa Mai Phuwong
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